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ABSTRACT 

The value of field experience in administrator 
preparation programs is assessed in this paper, which examines 
commonly held beliefs about field experience. The following values of 
field experience — that it assesses career commitment, refines school 
goals, provides practice in real settings, and develops personal and 
professional competence — are disputed. Commonly held assumptions are 
also examined, which view field-based programs as examples of 
clinictil experience, as natural complements to university courses, as 
part of a finite activity, as valuable in administrator preparation, 
and as the cure for administrator training. A three-dimensional model 
based on academic preparation, field-based learning, and professional 
formation is suggested. Professional formation is a process that 
synthesizes learning sources and provides a lin)c between theory and 
practice. The recommendation is made for adding a professional 
formation component to field-based practice. (20 references) (LMI) 
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ARE •PXSLD-BA8B0" PHOGRAHS TNB ANSHBR TO 
THE REPORH OF ADMINISTRATOR PREPARATION PROGRAHSt 



R»c»nt propoaala lor ching* and reform of •ducitlon hav» tended 
to focuB prlnarily on suggMting n»v vays for •ducatlonal p»rBonn«l 
to bm pr»par»d for th«lr jobs* R^coiMndationa r»lat«d to th» 
lttprov»n»nt of t»aGh»r and adilnlatrator pr»MrvlG» preparation hav» 
featured lany of the aaie the«ea« One of these found in both the 
Holnea Report <i986) on relorn In teacher education and the report of 
the National Coaeiaalon on Excellence In Educational Adeinietratlon 
< 1967) 9 for exaeple, vaa that eore eephaale neede to be placed ^on the 
articulation of a atrong^ reeearch-baaed body of knowledge to serve 
aa a foundation for all educational prograna. Second^ there haa been 
an increasing expectation that educatora be prepared for their future 
roles in classrooms and adainiatrative offices by having more 
opportunities to receive *f ield*based' preaervioe training^ The very 
clear aaausption in thia expectation is that the aore people are able 
to *learn by doing* before taking on a full*tiae job, the more 
successful they vill be« In short, 'field-baaed' preparation 
prograns have been pointed to aa an important vay in vhich exiating 
practicea sight be reformed. It is the purpose of this paper to 
reviev the nature of the overriding assumption of the value of field 
experience, and alao the specific beliefs about vhat field programs 
might do. In this, I hope to provide a more accurate analyais of the 
true potential for reform found in many current, popular proposals. 



Current Ststus of Fleld^Baaed Programa 



In general, the emphaais on field-*based programs assumes that 
such activities vill serve aa a vay to bridge the gap that is often 
said to exiat betveen administrative theoriea aa they are presented 
in traditional university courses and practice that is found in the 



•v*rydiy TmI world- work oi .chooi.. Th. b»ii»l thtt ituch tctivl- 
tlM h«v» grwt vtlu» ptrt of th» prM»rvic» pr»pirition of «chool 
•diilniatrttor. la giining atrtngth snd aupport. St»t» d#p«rti»»nt« of 
•ducttlon MroM th» Unlttd Stit»« h«v» incr»««lngiy .ndorwd th» 
HMd for wouid-b» tdiinlBtrttor. to l»trn »or» thout th»ir future 
dutiM by «p»nding tii» involved with prictici. In th# p««t IS 
yrm, th» nu«b»r of ntmfm requiring soul* for» of int»rn«hlp« op 
plinnvd fi»id oxporl^nc. a p«rt of Initial c.rtif icition .tindord. 
for tdnini-trttor. h» incr»t«»d fro* Id to 25 <Gou«ha. LoPrwti, and 
Sonwm, 1966). It is clMr thit th» preparation of achool adiinia- 
tratorB la aovlng rathtr quickly towird incr»a«»d r»lianc» on fl»ld- 
baaod training activitiaa. 

In larga aaaaura, a couaidarabla aaount of tha anargiaa- of tha 
UCEA Cantar on Fiald Ralationa in Educational Adminiatration Training 
Prograaa, a Prograa Cantar Co-Hoatad by Tha Ohio Stata Univaraity and 
tha Univaraity of Cincinnati (Daraah, 1988), hava baan davotad to tha 
docuaantatioH and tracing of tha waya in which fiald-baaad progra«ia 
hava baan uaad to anhanca tha quality of praaarvlca adainiatrator 
preparation prograaa in univaraitiaa acroaa tha Unitad Stataa and 
Canada. Daapita tha aovaaant toaard aora fiald-baaad proqraaa, hon- 
•var, it ia appropriate to atap back froa tha aainatraim to conaidar 
tha axtant to which tha aaaumptiona and baliafa typically utilizad to 
aupport and juatify auch prograaa appear to be valid and make aanaa. 

Rationale for the Pleld-Baaad Practioua 

It ia Boaawhat aurpriaing to note that, while there are nuwaroua 
rjcoaaandationa auggaatlng the need to improve the quality and fre- 
quency of field-baaed adainiatrator preparation activities, the lit- 
erature concerning this aapect of educational adainiatration prograaa 
ia praaantly not well-developed. The aajority of recent deacriptiona 
of the field-baaed practicua in educational •dminiatration training 
have had their conceptual grounding in the area of teacher education 
<Dareah, Forthcoaing) . The exiatlng literature haa left virtually no 
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■pacific direction for aielttlng thoat vho tr* lnt«rt«t«d In inertta- 
Ing th»lr undtratindlng of practlei utilized for th* training of adu* 
catlonal laadara. 

Dua to tha fact that thara haa baan a fairly rich lltaratura 
baa» In tha f laid of praaarvica taachar aducation, hovavar, thara 
rioaa axiat aoaa daacrlptlona of tha daalrabla practicaa and undarly- 
Ing aaauaptlona that ara In placa for tha uaa of flald-baaad practlca 
In profaaaional aducatlon. Turnay (1973) provldad tha following auc^ 
clnct atataaant of tha ratlonala for aaking uaa of practlca in pra- 
parlng aducational paraonnali 

Xdaally concalvad tha practlcua la a povarful aarlaa of pro- 
faaaional axparlancaa In vhich atudant taachara apply^ ra- 
flna, and raconatruct thaoratloal laarnlng, and througX vhlch 
thay davalop thalr training coapatanca. Tha practlcua la an 
Intagral part of tha prograaaa of taachar aducatlon contribu- 
ting to tha achiavaaant of Ita alaa and cloaaly ralatad to 
Ita contant coaratanca. 
Thia atataaant la dlractad prlaarily tovard tha vorld of Initial 
training for olaaarooa taachara, and It aay ba crltlclzad aa balng 
Inappropriata for achool adalnlatratora. Tha aaphaala, for axaapla, 
on tha uaa of atudant taachlng aa a vay to halp paopla to *raflna 
thair taachlng coapatanca' la hardly coaparabla to tha probiaa of 
finding a placa for proapactlva adalnlatratora *to raflna thalr ad- 
mlnlatratlva akllla* vhlch ara In no vay alallar to tna dlacrata, 
obaarvabJa taaka Involvad vlth taachlng. Navarthalaaa, It appaara 
that thla ratlonala haa aoaa concaptual povar and valua to futura 
achool laadara and thalr praaarvica training Involving tha uaa of 
flald-baaad practlca. It aaaau to aaka 'good Bmnmit^ that an affac- 
tlva vay to anabla paopla to undaratand tha llnkaga batvaan ,thaory 
laarnad In unlvaraltiaa and practlca In tha 'raal vorld* of achoola 
la to axpact that futura achool axacutlvaa vould apand aona tlma 
vorklng In a achool, at laaat on a part-tlaa baala, bafora going out 
Into tha vorld of adalnlatratlon for tha flrat tima. 

Tha daacrlptlon offarad by Turnay la alao halpful bacauaa It 



provldM ft good irmmmvark that ftpvelflM quit* civftrly th» 
•xp»otfttlonft of ft prftctleui utilized In th* prvpftrfttion of ftchool 
p«rftonn»l. A«ong th» ftuggvfttvd vftlUM to bm d»rlv»d froa ft flald- 
bftaad prograa ara tha follovlngi 

1. CTha practlcua anablaa Indlvlduala] to taat thair 
eoaaltaant to. . . a emTtfr. . . t 

2. ...to gain Inalght into tha praparatlon of a...achool, 
Cltal goala, and hov thay aay ba achlavad; 

3. ...to apply knovladga and akllla galnad through collaga 
atudlaa in a practical aattlng; 

4. ... to prograaalvaly davalop. . . coapatanclaa through 
participation In a ranga of practical axparlancaa} 

5. ... to avaluata prograaa and Idantlf y araaa vhara^'f urthar 
[paraonal and profaaalonall davalopnant la naadad. 

Tha ballaf that a practlcua ia a vay to halp paopl0 taat thalr 
eoaaltaant to a flald la coaaandabla, but alao an unllkaly outcona. 
Tha fact la that, for tha aoat part^ plannad flald axparlancc*a and 
othar foratf of practlca ara raqulrad actlvltlaa for atudanta of 
•ducatlonal adalnlatratlon naar tha and of thalr acadaalc prograaa. 
Aa a raault» thara ia Ilttla llkallhood that auch prograaa vlll gulda 
aoaaona In oaklng a caraar cholca. Aftar an Individual haa Invaatad 
tlaa» aonav» and othar raauurcaa In an aducatlonal prograa to tha 
point vhara \hat prograa la naarly finiahad, it la unllkaly that tha 
paraon vlll auddanly changa hla or har alnd about wanting to ba an 
adalnlatrator aftar apandlng a fav vaaka *out in tha flald. ■ Thara 
ia a aajor contradiction found in tha auggaatlon that a fiald-baaad 
laarnlng axparianca can taat ona'a eoaaltaant to a caraar - if tha 
eoaaltaant haa alraady baan forcad to aona dagraa. 

In addition to thia raatrlction on fiald-baaad programa aarvlnq 
to gulda caraar coanltmant» tha fact ia that caraar guldanca raquiraj 
a daap and aarloua eoaaltaant by paopla vho ara vllling to vork on a 
eontlnuouB baaia vlth aapiring adalniatratora. Unfortunataly» tha 



dominant th*ii» In nomt •xlatlng unlvvrslty prograna im on* of "get- 
ting pvopl* through courava* aa a vay of finding tha faataat and noat 
•ffaotlva routa to tha goal of an adalnlatratlva poaltlon. Enargy la 
dlractad toward gattlng paopla through prograaa, not at tha naada and 
int#raata of tha Individuals In tha prograaa. 

Anothar valua aald to ba darlvad froi flald-baaad prograaa aug- 
gaata that vhan paopla partlolpata In thaaa actlvltlaa, thay hava tha 
potantlal to vork In a achool to haip raflna tha goala of that 
achool. Tha majority of currant flald-baaad prograaa ara llnltad In 
thalr ability to hava auch of an lapact on raal laauaa In achoola aa 
organlzationa, Including tha natura of tha goala of tha achool. 
Plald-baaad training prograaa ara all too fraquantly traataif aa op- 
portunltlaa for Indlvlduala to *play at" balng adnlnlatratora rathar 
than angaglng In raal laadayahlp altuatlona. Goala and practlcaa ra- 
aaln aa thay vara prior to the Intarvantlon by an adalnlatratlva In- 
tarn or any othar "outaldar;" thla occura aa tha raault of convention 
rathar than by tha fault of tha Intarn. Tha naaaaga la claarly aant 
in aoat altuatlona that "Interna ahould be aeen and not heard. * 

Another prevailing view la that fleld-baaed prograaa provide 
people a vay to learn about their future vork In reallatlc aettlnga. 
In practice, the notion of allowing people to "learn by doing" aa 
adnlnlatratora la frequently reduced to a ieaa than aatlafylng exper- 
ience. Practicing adalnlatratlva and leaderahlp akllla In a 
reallatlc aettlng often aeana providing full -tine ciaaaroon teachara 
to take a fev Jilnutea during tha achool day to "play at" being achool 
adnlnlatratora by doing auch thlnga aa aaklng taiaphone caiia to the 
hcnea of truant atudenta, aupervlalng achool bua loadlnga and 
unioadlnga, and nonltorlng the lunch rooa. The probian vlth auch 
axperlancaa la not that they do not conalat of aome of the thlnga 
that real, live achool adnlnlatratora do on their joba; prlnclpala do 
make phone calla, atand In front of the building vhan the buaea roll 
In, wander through the cafeteria, and dozana of other alnllar tasks 



that, vhil* appffarlng trivial on the aurfac*, ar* part of the 
bualnvia of kaa>plng a achool going and aatting a ton*. 

Th» problaa vith using auoh taaka aa tha baaia for an adainia- 
trativa practicua, hovavar, ia that thay aiaply rapraaant a vary lia- 
itad and fragaantad viav of vhat adainiatration ia all about, or what 
it could ba. It would ba aiailar to atudant taachara watching a 
taachar doing nothing but diaciplining atudanta or doing hall duty, 
than baliaving that what waa aaan waa "taaching. " Tha aapirinq ad- 
ainiatrator who laarna about tha principal 'a rola by only chacking 
out tha raat rooaa or by filling out foraa that tha cantral offica 
wanta but tha principal doaa not wiah to coaplata doaa not aaa tha 
total lifa of a achool principal. Tha aaaanca of achool adainiatra- 
tion aay ba daf inad aa tha procasa of aaking daclaiona "that '\;ount. " 
An aapiring adainiatrator angagad in a fiald-baaad laarning program 
may not ba abla to aaka auch daciaiona. 

OtvfilSBlQfl CfiBBtifiQfit 

Tha auggaation hara ia that, unlaaa a paraon gaina practical ax- 
pariancaa bafora aaploymant, ha or aha will ba incompatant on tb» 
job. A briaf raviaw of tha fiald will ahov thia baliaf to ba falaa. 
Thara ara aoma talantad adminiatratora who navar angaqad in a pra- 
aarvica fiald axparianca. Thara ara alao tarribla adminiatratora who 
participatad in aophiaticatad praaarvica intarnahipa. Simply aasum- 
ing that ona laarna by doing practical thinga ia wrong. 
P^geoting PacfOQsl Prfiltieifi&il fifStlfifiefiSl 

Without a atrong raflactiva coaponant that damanda that atudanta 
raviaw paraonal goala and nbjactivaa as thay ara ralatad to fiald- 
baaad activitiaa, mwv participation in a practicum will not hava 
much impact on a paraon 'a individual growth and formation aa a futura 
achool laadar. Tha fiald axparianca will likaly navar ba much mora 
than anothar hurdla for paopla to go through "on tha way to" gaining 
a licanaa to adminiatar. 
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Xnh«r«nt AMuiptlona In Fl^ld-Bafltd ProgriM 



In addition to tha valuM that paopla baliava ara naturally part 
of fiald-baaad prograaa» thara ara aoaa baaio aaauaptiona that appaar 
to ba iapliad aa inharant charactariatica of auch activitiaa. Aa Z 
raviav auch of tha axiating litaratura on fiald-baaad prograaa 
(Oaraah^ 1967), I datact tha following notiona in much of vhat haa 
baan aaid and vrittan: 

1. Piald-'baaad prograaa ara axiaplaa of clinical laarning. 

2. Fiald-^baaad prograaa ara natural coaplaaanta to univarai* 
ty couraaa. 

3. Praaarvica adainiatrator praparation ia a boundad and 
finita activity^ and flald-baaad programa ara pi'irt of 
that activity. 

4. Thara ia a daaonatrabla valua in tha uaa of fiald-baaad 
laarning activitiaa for praparing adniniatratora. 

5. Tha addition of fiald-baaad prograaa vill ba tha cura 
that vill iaprova adainiatrator praparation. 

Each of thaaa aaauaptiona dmmmr^mu to ba raviavad in graatar 
datail bafora ona accapta thaa at f aea valua. 

Tha rafora litaratura haa typically uaad tha taraa '*fiald-baaad' 
and "clinical* aa virtually intarchangaabla concapta. In fact» thora 
ia a atrong tandancy to includa 'axpariantial laarning" aa a aynonya 
for thaaa taraa aa vail. Whila it ia trua that thara ia aoma ovarlap 
among thaaa tarma» and tnat thay ara all ralatad» thara ara aoma cri- 
tical diffarancaa that naad to ba undaratood if va ara to diacuaa po- 
tantial changaa in tha format uaad to prapara aducational laadara. 

Gary Griffin (1986) raviavad axiating raaaarch and othar ^litara- 
tura ralatad to tha concapt of clinical approachaa to taachar aduca- 
tion and idantifiad aavan critical faaturaa that naad to ba praaant 
"vhathar tha program ia at praaarvica^ induction^ or inaarvica lavals 
of implamantation" (p. 7). In ordar for a program to ba truly a 
'clinical* axparianca» it muat ba ambaddad in a achool contaxt and 



hmt <1) context Mnaltlv*, <2) purpoitful tnd ■rtlculat«d» O) par- 
ticipatory and GOllaboratlv»» (4) knoi»l»dg»-baa»d» (5) ongoing* <6) 
d»v»lopMntal, and (7) analytic and r»fl»ctlv». Hoat current aug- 
g»atlona for Improving adnlnlatrator preparation auggvat that cllnl> 
eal prograaa ar» but "labvddvd In a achool context.' Grlifln'a con- 
c»ptuall2atlon auggvsta that th»r» la conaldvrably »or» In clinical 
•ducatlon than Mrvly putting p«opl» out In cchoola for part of thvlr 
pr»a»rvlc» vduaatlon. Whll* vach of th» avvvn conponvnta Idvntlflvd 
abov* night b<t vxplorvd In gr»at»r d»tall» tho point at vhlch I vlll 
l»av» th» prvavnt dlacuaalon la alaply by noting that all of th» la- 
au»a ralavd In Griffin 'a dvacrlptlon auggvat that th»r» la a contin- 
uing rvlatlonahlp foatvrvd bvtvvvn th» ivarnvr and Indlvlduala vlthvr 
In th» local aohool or at tha unlvaralty vho vlll vork conalAantly 
with tha atudant to maka aanaa out of tha laarnlng In tha flald. 

What va fraquantly aaa In raaponaa to tha auggaatlon that pro- 
grama naad mora of a clinical dlmanalon la a alnpllatlc attampt to 
put pMpla Into tha flald mora oftan or aarllar In thalr praaarvlc» 
program, vlthout furthar guldanca from althar th» unlvaralty or th« 
local aduoatlonal aganey to vhlch tha studant la aant. If thla la 
what paaaaa for flald-baa»d and clinical laarnlng, va ara mlaalng th» 
point. 

Thara la alao a tandancy to daflna flald-baaed programa aa ax- 
parlantlal actlvltlaa. Onca again, it la trua that thora ara ovar- 
lapa batvaan laarnlng In the flald and learning through axparlanca, 
but almply aandlhg paopla to flald aattlnga la not experiential 
learning. Bandura (1977), Checkering (1977), Little (1983) and other 
have generally defined experiential learning aa a proceaa vhere Indl- 
vlduala are able to reflect on the Impllcatlona of vhat they have 
vltneaaed In the field aa a vay to engage In peraonal conatruction of 
meaningful learning. Experiential learning la a proceaa, not alnply 
the placement of Indlvlduala In a aettlng vhere they can experience 
different reallatlc actlvltlaa related to their future career goala. 
Thla obaervatlon, recently popularized In much of the recent litera- 
ture on experiential learning, la found In the vorka of John Devey 
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(1938) vho tlao not*d that iMrnlng through •xp»ri#ne# alont la 
Btldoa learning. Thar» auat b» ii diaanaion of paraonal rafl«ctivity 
Inoludad. Tha currant rafom propoaals r«raly talk about flald-baaad 
laarnlng opportunltlaa In vaya that inelud* auch aora than tha abili- 
ty for atudanta to adalniatration to laarn by doing "adalnlatratlva 
tdiaka* In achoola. Rafl«ctlon la roraly Includad aa a coaponant. 

Eifiidzlifttf ezfiguii i£t Miiucil GfiiBltefo&i tfi Uoistciitx essgcifi 

Thara la an Intaraatlng Inpllvd aaauaptlon In aoat of tha calla 
for aora flald-baaad adalnlatrator prapbratlon that thaaa actlvltlaa 
vlll *flt* vary naturally vlth tha axlatlng educational actlvltlaa 
and prlorltlaa of unlvaralty-baaad preparation prograaa. To bellava 
thia vould Ignora existing conditions In «any aattlnga. Unlvaralty 
facultlafl typically do not truat thalr collaaguaa In tha iiilld, and 
practltlonara In tha flald hava little reapect for vhat nevconera to 
adttlnlatratlon have learned In unlveraity cQuraea. While it la rare- 
ly adiiltt»d» a pervaaive vlav in aany unlveraitiea la that atudanta 
of adnlniatratlon need a strong base in unlveraity couraevork and 
theory before they go out into the field where they vlll never hear 
of Buch great ideaa again. On the other hand, practicing adainis- 
trators vho vork vlth beginning colleaguea are rarely bashful about 
expreaaing their doubts about the uaefulneas of vhat people have 
learned about the realitiea of achool adainiatratlon in unlveraity 
lecture halls. The level of trust existing between universities and 
the field la not high enough to peralt thinking about natural cosple- 
nentarity of preparation efforta. Each aide apenda a good part of 
its tiae aaking sure that the aapiring adsiniatrator aurvivea the 
other "partner. " 

Until ateps are taken to make certain that university faculties 
vork vlth colleagues in the field aa true partnera to the preparation 
proceas, there will never be auch truth in the viev thrt field-based 
prograas are coaplesenta to univeraity-baaed prograas. At present, 
the training often vorka as a ayatea of checks and balancea rather 
than a cooperative and collBboratlva partnership. 
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Tht myth txliti toMhov thit first* loitont lueh •« th» unlvtr- 
■Ity or th» fl»ld pr»parM ■ person to b# tn •dalnlatrttor tnd ••c- 
Qnd» that th»r» la a eo»pl*t.^on point in th« prvp'^ration of ■d»lnl«« 
tratora <or In faot» any profvaaionil educator). R»e«nt analysM of 
th» Wk of adainiatratora (Pitnar» 1982; Pataraon» 1966; Achillaa» 
1987) hava auggaatad that tha raalltlaa of adainiatrativa Ufa ara 
auch that no ona can avar ba totally *praparad" to ba a prinoipai» 
auparintandant» or any othar typa of aducational laadar aa a flQlahad 
ergdyg^s. Tha baat that can occur during « praaarvica praparation 
prograa ia that a paraon will ba providad with tha baalc akilla» at- 
titudaa, and valuaa naadad to laarn throughout a profaaaional caraar. 

Tha problaa with auch of tha raoant diacuaaion concarning tha 
iaprovaaant of adainiatrator praparation* aithar through tha'^uaa of 
fiald-baaad prograaa or in any othar aanaa, ia tha fact that thara ia 
a atrong iapiication that tha adainiatratlon of achoola viil aonahov 
ba Magically iaprovad if paopla ara praparad diffarantiy. Thara auat 
ba an accoapanying raalization that prr:;'»rvica prograaa ara aaraiy 
tha baginning polnta of praparation to 't:^ affaetiva iaadara. Tha 
aoianca and art of affcctiva achool adainiatration ia aoaathing that 
cannot ba laarnad through a dozan or ao univaraity eouraaa ooupiad 
vith a nuabar of vaaka in a achool aa an intarn. Laarning aa an ad- 
ainiatrator auat continue long aftar initial cartif ication by a atata 
aducation agancy. With that in aind» tha diacuaaiona concarning 
"fiald-baaad* v. *univaraity-baaad* daal vith only a aaail part of 
tha iaaua concarning tha iaprovaaant of achool adainiatration. 

Tha baale aaauaptlon in all diacuaaiona concarning fiald-baaad 
laarning activitiaa la that thaaa actlvltiaa vlii hava a poaitlva im- 
pact on tha vaya in which paopla ara praparad to aaauaa profaaaional 
rolaa. Thara ia a naad to quaation vhathar or not thia practica, 
vhila aaaaingly a aound ona baaad on logic* raaiiy doaa aaka a dif- 
faranca in tha af factivanaaa of a practicing achool adainiatrator. 
It ia ao vaii-groundad aa an aaauaption that paopla vlii laarn battar 
li thay laarn by doing that fav hava raally axaminad tha lonq-tara 
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b*n»flta of ■ p»rBon ■•rving ■ tiM in ■ fi«ld-bM*d pr*paration pro- 
griR. In a r»c»nt r*vl*v of th* atatua of raaaaroh on tha Intarnahlp 
and flald axparlanca In adalnlatratlva praparatlon prograaa, Daraah 
<1987) found that th» Inpact of auch prograaa on adalnlatrator affac- 
tlvanaaa haa not baan atudlad vlth any conalatoncy. Inataad» ra- 
aaarch on Intarnahlpa haa tandad to ba llaltad to tha analyala of 
auch thlnga aa vhathar a particular local prograa 'vorkad* —typically 
dafinad aa whathar or not participanta in tha prograa aaid that thay 
anjoyad tha aetivitiaa. Wa aiaply do not aa yat hava a aufficiant 
data baaa ooncarning tha long-tara banafita of fiald-baaad adainia- 
trativa praparation prograaa to allow ua to aay with any dagraa of 
cartainty that auch aetivitiaa will build battar laadara. Two poa- 
aibla axplanationa coaa to aind. Tha firat ia that tha raaaarch 
quaationa along thaaa linaa hava not baan aakad to data. Tha aacond 
aora baaic iaaua ia probably found in tha fact that wa do not truly 
hava a claar pictura in our ainda of what an "affactiva* adainiatrat- 
or ahould ba. Thia latda to a aituation whara wa aaauaa that fiald- 
baaad prograaa ara probably halpful, but wa do not know toward what 
and thay ahould halp. What ia a good adainiatrator? 

Daapita tha paraiatant aaphaaia on tha naad for fiald-baaad ac 
tivitlaa to ba uaad to anhanca tha quality of adainiatrator prapara- 
tion prograaa* thara haa baan a lack of ayatamatic atudy of thia ia- 
aua. In addition* going back to Daway (1938) and paraiating to tha 
praaant day with obaarvationa by Barlinar (1984), Cruickahank and 
Armalina (1988), and Zaichnar (1986), thara hava baan nuaaroua cau- 
tiona about tha poaaibility that fiald-baaad laarning axpariancaa may 
ba actually viawad aa "aiaaducativa, • and that thay craata coqnitiva 
and bahavioral trapa which doaa avanuaa to concaptual and aocial 
changaa that aay ba warranted (Daraah & Papa, 1987). In abort, ba- 
fora wa go too far in our auggaationa that thara would ba wholaaala 
adoption of fiald-baaad laarning aetivitiaa, thara naada to ba a 
ctraful axamination of tha trua banafita to ba darivad from auch ap- 
proachaa 
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Dvaplt* BOM of th» Ililtationa on th» btll*fa and ■•■umptiona 
ragardlng tha povar of flald-baaad prograaa that hav« baan notad 
hara, thar* ara no doubt many valuaa to b« galnad through tha 
thoughtful addition of opportunltlaa foratud^nta of adnlnlatratlon 
to Bp'and tlaa In tha fl»ld vhlla thay ara participating In praaarvlca 
praparatlon prograaa. I hava graat raaarvatlona about th» axtant to 
vhlch thaaa typca of Incraaavd flvld-baaad prograaa vlll In thaa- 
aalvaa provlda aolutlona to vhat haa b—n Idantlflad aa soaa of tha 
aajor ahortcowlnga of axlctlng adnlnlatrator praparatlon programa. 
To bagln vlth, aoa* of vhat alia adalnlatratlon of achoola today haa 
llttla to do with praparatlon actlvltlaa In thanaalvaa. Inat^ad, 
thara ara problaaa with Initial racrultaant and aalactlon of p»opla 
to go Into achool laadvrahlp In tha flrat placa. Such oontfarna, 
hovavar, go bayond tha focua of thla papvr. What can ba aald, 
honavar, la that va muat hava talantad paopla going into 
adalnlatratlon In tha flrat placa If va axpact to hava any hopa of 
praparlng high quality laadara for tha futura. 

Evan «ora ralavant to our currant dlacuaalon ragardlng llalta- 
tlona on tha valua of flald-baaad prograns la th» fact that th»ra la 
nuch nora that naada to ba Incorporatad In an affactlva pr»P«ratlon 
program bayond tha thaory of unlv»ralty couraaa and tha practice of 
f lald-haaad laarnlng actlvltlaa. Studlaa of flrat yaar' admlnlatrat- 
ora (Daraah, 1986; Walndllng I Earlay, 1987) hava ahovn that among 
tha graatvat problaaa of Induction for beginning prlnclpala la tha 
fact that thara la llttla undaratandlng of paraonal atrangtha and 
veaknaaaea ralatad to tha vlalon of affactlva •dmlnlatratlon. Paopla 
ara raaaonably vall-praparvd to handla tha tachnlcal d»manda of ad- 
alnlatratlon; vhat la alaalng ara paraonallz»d undaratandlnga of tha 
flald of adalnlatratlon, Haraly adding mora opportunltlaa for flald- 
baaad actlvltlaa vlll not nacaaaarlly addraaa thla typa of concarn. 

A Sugga«t»d Strategy lor laprovwnt 

Rathar than continuing to apand tlna dlacuaalng tha nead to add 
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«or» fiffld^biMd l»arnlng^ or rvducing th* anount of tin» itudtnta of 
■chool adviniatration apmd in univ^raity claaaaa^ aa if to aay that 
th»r» ia an *«ithar*cr* optiaal balanca that Might ba achiavad ba- 
tvaan thaaa tvo activitiaa^ X vould auggaat that vhat va n##d to ia- 
prova tha natura of adainiatrator praparation ia to think of an •n- 
tiraly diffarant diaanaion that haa traditionally not baan includad.^ 
In fact^ ona aight argua that^ bacauaa axcallant aducational laadara 
Gontinua to ba producad by auch of vhat ia currantly taking placa^ a 
lot of today'a practicaa *ain't broka^ * ao *thart'a no naad to fix 
thaat * Any propoaal for changa regarding tha prvaarvica praparation 
of school adainiatratorft nuat ba aanaitiva to tha likalihood that 
aoa« of vhat ia nov taking plaea im good^ but al«o that it could all 
ba auch battar vith aoaa aodif icationa or additiona. I prop«i!ia that 
va bagin to think in taraa of a *Tri-Di«anaional Hodal* that nay ba 
uaad in tha praparation of adniniatratora. Tha thraa diaanaiona 
includad in this nodal ara Acadaaio Praparation^ Fiald*Baaad Laarn- 
ing^ and Profaaaional Fornation. Paopla nuat ba praparad for laad»r- 
ahip rolaa through aqual attantion to atrong acadanic prograna^ ra- 
aliatic guidad practical and p#rhapa noat inportantly^ through tha 
fornation of individual candidatan an aapirlng adniniatratora vho 
naad to ba abla to copa paraonally and profaaaionally vith tha an- 
biguitiaa aaaociatad vith tha raaponaibilitiaa of achool laadarahip. 

Tha diaanaiona of Acadanic Praparation and Fiald-Baaad Laarning 
ara fairly aany to undaratand and hava aarvad aa tha focun of tha 
diacuaaion throughout tha aarliar part of thia papar« Prof#aaional 
Fornation^ hovavar^ ia a nav concapt and r^iwm to thoaa activitiaa 
conacioualy diractad tovard aaaiating tha aapiring adnlniatrator to 
aynthaaiza laarninga aoquirnd through tha othar aourcan^ and alao 
dav#lop a paraonalizad appraciation of vhat it naana to ba an, aduca- 
tional laadar. At Inaat fiva apacific alananta may ba vlavad aa con- 
ponanta of Profaaaional Fornation. Thaaa includa praaarvica mantor- 
Ing ralationahipa^ paraonal raflaction^ paraonal philoaophy and 
platform d»valopn«nt» appraciation of altarnativa Intarparaonal and 
laarning atylaa^ and formal paraonal profaaaional davalopmant. Any 
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coiiipr«h»nfllv» approach to th» Inprovvavnt of adnlnlatrator prepara- 
tion naada to taka Into account aetlvltlaa such aa thaaa in addition 
to high quality unlv»ralty couraaa and ral«vant flald-baaad laarnlng. 
In a aana*, tha Profaaalonal Foriatlon aarvaa aa tha brldg» or link 
batvaan tha thaory and practice diaanalona of adalnlatrator prapara- 
tlon. 



Sumary and Coneluslon 



In this papar* aoaa of tha woat vldaly-hald balivfa and aaauap- 
tiona ralatad to tha uaa of flald-baaad prograwa to prapara aduca- 
tlonal adalnlatratora vara r»vla«ad. It has long baan aaauaad that a 
vay to laprova achoola la to laprova tha «ay« In vhich •dufititlonal 
paraonnal ara praparad. Furthar, praaarvlca preparation prograaa ara 
auppoaad to ba Improvad vlth tha addition of mora opportunltlaa for 
practical, flald-baaad learning actlvltlaa. 

Whlla thara la no doubt that aoaa laprovament can and llkaly 
vlll occur vhan future adalnlatratora are provided vlth the opportu- 
nity to practice their craft before taking a flret full-tlae job, the 
prleary of thla paper vaa to caution that alaply adding aore op- 

portunltlaa for people to engage In flcld-baaad practlca la not 
enough. The aoat laportant concept that needs to be added to pro- 
grama for the preaervlce preparation of achool admlnlatratora la • 
period of Profeaalonal Foraatlon vhareln adalnlatratlva candldatea 
put together learning acquired In the field and In the claaaroom and 
alao their ovn values and priorities to fora aore vhollatlo and per- 
sonal underatandinga of educational leaderahlp. Without this type of 
*glue" that links theory and practical application, the preparation 
of achool adalnlstrators vlll continue to be characterized by* frag- 
sented approaohea, and the reforaers vlll continue to deaand that 've 
need aore. . , " vhether the *iiore" la theory, practice, or nany other 
iaoiatad Ingredients. 
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